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Abstract 

The accelerating pace of digital transformation (DT) in Nigerian 
tertiary institutions necessitates a critical re-evaluation and 
reinvention of traditional assessment methods in Literature 
Education. Conventional paper-based examinations and rote 
memorisation assignments struggle to accurately measure the critical 
thinking, digital literacy, and creative competencies required in the 
21st century (Abubakar et al., 2024). This paper argues for an urgent 
shift toward innovative evaluation techniques that leverage digital 
tools to foster deeper engagement, promote authentic learning 
outcomes, and ensure academic integrity. The proposed framework 
advocates integrating project-based assessment, e-portfolios, and 
digitally mediated critical response exercises to align evaluation with 
the realities of the digital age, thereby preserving academic standards 
and enhancing the quality of literature graduates in Nigeria. 
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1.0 Introduction 

Digital transformation is fundamentally reshaping global 
education, progressing from mere technology adoption to a 
comprehensive reorganisation of pedagogical and operational 
frameworks (Hovorka & Mueller, 2025; Vial, 2019). In Nigeria, the 
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incorporation of digital tools and resources, such as e-textbooks, e-
libraries, e-registration, e-evaluation and learning management systems, 
is expanding course offerings and promoting 21st-century skills (Undie, 
2023). Nonetheless, although teaching and learning have begun to 
digitise, the assessment of student performance, particularly in 
humanistic disciplines such as Literature, often remains outdated, 
relying on outdated methods. 

The challenge is amplified by the rise of Artificial Intelligence 
(AI) technologies, which raise significant concerns about the integrity 
of traditional assessments, as they are susceptible to automated essay 
and assignment generation (Abubakar et al., 2024). To ensure that 
literature students develop genuine skills—such as textual analysis, 
nuanced interpretation, and reflective communication — a paradigm 
shift is required in how learning is measured. This paper examines the 
necessity for, and proposes practical models for, reinventing evaluation 
techniques in Literature Education within Nigerian tertiary 
institutions. However, we need to examine the traditional methods of 
evaluation and the inadequacies in cohabiting with the emerging digital 
tools in the academic landscape, especially in the Nigerian context. 
 
1.1 Statement of the Problem 

Despite the rapid global shift toward digital literacy and 
multimodal communication, literature education in Nigerian tertiary 
institutions remains largely tethered to traditional, analogue 
pedagogical frameworks. This disconnect creates a relevance gap that 
manifests in three critical areas: 

 
1. The Assessment-Reality Mismatch 

Current evaluation techniques in Nigerian universities — 
predominantly pen-and-paper examinations and handwritten long-form 
essays — fail to reflect the digital environments where modern literature 
is consumed and produced. While students engage with digital 
narratives, e-books, and social media literature (e.g., Twitterature or 
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spoken-word videos), they are assessed using 20th-century metrics that 
prioritise rote memorisation over digital synthesis (Ofulue, 2011). 

 
2. Infrastructural and Technical Deficits 

There is a profound systemic struggle to integrate Information 
and Communication Technology (ICT) into the humanities. Many 
literature departments lack the digital architecture necessary for 
sophisticated evaluation, such as Plagiarism Detection Software (PDS), 
Learning Management Systems (LMS), or digital portfolios. This leads 
to a reliance on outdated assessment modes that are prone to academic 
dishonesty and fail to prepare students for the global digital economy. 

 
3. Resistance to Pedagogical Shift 

There is a lingering canonical conservatism among educators who 
perceive digital transformation as a threat to the sanctity of literary 
analysis. This resistance hinders the adoption of Connectivist 
evaluation models (Siemens, 2005), leaving students with high 
theoretical knowledge but low digital-literacy competence. Without a 
reinvented framework, Nigerian literature graduates risk being 
technologically sidelined in an increasingly digitised global academic 
and professional landscape. 

 
4. Proposed Conceptual Framework 

To visualise how these problems interact and where the 
reinvention needs to occur, consider the following transition model: 
To effectively visualise the shift from traditional to digital-centric 
literature evaluation, the following model illustrates the necessary 
transition for Nigerian tertiary institutions: 
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Analysis of the Transition Model 
The problem resides in the Stagnation Zone (Traditional), while 

the solution lies in the Innovation Zone (Digital). 
A: From Passive to Active: Traditional evaluation often treats the 
student as a passive recipient of the canon. Reinvention requires 
moving toward active digital creation, where students produce digital 
humanities projects, podcasts, or hyperlinked critiques. 
B: From Localised to Networked: Evaluation must move away from 
isolated classroom tests toward Connectivist nodes (Siemens, 2005), 
where students' work is peer-reviewed in digital spaces or shared on 
global literary platforms. Even though this transition requires skills 
from both the educator and the learner, preparation and conceptual 
understanding are paramount. 
C: From Mono-modal to Multimodal: Shifting from the "essay-only" 
model to incorporating visual, audio, and hypertextual evidence of 
literary analysis. 
 
5. Summary of the Position 

The central problem is not a lack of literary talent but a 
methodological stagnation. This paper argues that unless Nigerian 
tertiary institutions shift from Passive Consumer Evaluation (traditional 
exams) to Active Digital Creation Evaluation (multimodal assessments), 
the study of literature will lose its socio-economic and intellectual 
potency in the digital age. 

 
1.2 Research Method 

Being a position paper, there is very little to state about the 
theoretical framework, research methodology, data collection method 
and analysis. Usually, when presenting a position paper, guidelines are 
adopted for collecting relevant academic materials and presenting 
opinions. In this position paper, the following guidelines are used to 
obtain and use the materials for this presentation. A robust theoretical 
grounding for this topic involves merging educational psychology with 
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digital literacy theories. The following two theories are particularly 
relevant: 

 
1. Connectivism  

According to Siemens (2005), connectivism is frequently 
referenced as the predominant learning theory for the digital era. It 
asserts that learning entails the process of establishing connections 
between specialised nodes or information sources. Therefore, in the 
context of Nigerian tertiary literature education, evaluation should 
extend beyond mere memorisation of texts. Instead, it should evaluate 
a student’s capacity to effectively navigate digital archives, engage in 
online literary forums, and synthesize information from various digital 
platforms. 
 
2. Transactional Reader-Response Theory 

This theory emphasises the "transaction" between the reader 
and the text (Rosenblatt, 1994), in which meaning is created through 
the individual's unique experience and interpretive method or ability. 
Digital transformation allows for multimodal responses (video essays, 
digital annotations, hyperlinked texts). Reinventing evaluation means 
moving toward assessing these unique, digitally mediated "transactions" 
rather than seeking a single "correct" interpretation (Probst, 2004). 
 
1.3 Data Collection Methods 

As a position paper, the "data" primarily consists of existing 
literature, policy documents, and current educational trends. However, 
to strengthen the stance, the work incorporates a Qualitative Desktop 
Research approach as follows: 
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1. Systematic Literature Review (SLR) 
Following the guidelines of Moher et al. (2009), data were 

collected by searching databases (JSTOR, Google Scholar, AJOL) using 
keywords such as "Digital Humanities Nigeria," "Literature Assessment," 
and "E-learning in West Africa." Other sources include unpublished 
conference papers and presentations available to the presenters. 

 
2. Document Analysis 

The presenters analysed the National University Commission 
(NUC) Benchmark Minimum Academic Standards (BMAS) and the 
newer Core Curriculum and Minimum Academic Standards (CCMAS) 
(NUC, 2023). This helps identify the gap between current mandates 
and digital requirements. 

 
3. Case Study Synthesis 

The collection of anecdotal evidence or published reports from 
specific Nigerian universities, such as the University of Lagos or the 
University of Ibadan, which have piloted digital portals or e-
examinations to highlight successes and challenges (Ofulue, 2011), has 
not been feasible for utilisation in this paper. However, incorporating 
case studies from these institutions would undoubtedly enhance the 
quality of this presentation, despite the consideration of sufficient 
alternatives. 
 
1. Data Analysis: Thematic Analysis 

Since the data is textual and conceptual, thematic analysis is the 
most effective tool for a position paper. Following Braun and Clarke 
(2006), the paper identifies recurring patterns in the literature 
regarding digital barriers (e.g., "the digital divide," "infrastructural 
deficit," or "plagiarism concerns"). The paper also compares traditional 
"pen-and-paper" assessment outcomes with digital-native assessment 
formats (like blog-based portfolios) to argue for the superiority of the 
latter in fostering critical thinking. The final analysis involves 
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synthesising these themes to form a "position" — a call to action for 
curriculum reformers and literature educators in Nigeria, after 
suggesting some evaluation techniques. 
 
2. Literature Review: The Limitations of Traditional Evaluation and 
the Need for Reinvention in the Digital Age 

This section examines traditional evaluation methods. It 
identifies their inadequacies, particularly their inability to address the 
challenges posed by the digital era and the evolving skill requirements 
of digital natives and digital citizens in a transforming academic 
environment incorporating emerging technologies in education.  
2.1 Traditional Evaluation Methods and Their Functions in 
Education 

Traditional evaluation refers to conventional, systematically 
organised assessment methodologies that have historically been 
employed across various educational levels. These approaches are 
generally characterised by their focus on assessing content mastery and 
providing a summative overview of students' knowledge at specific 
points in time (Aithor, 2025; UMB, n.d.). 

 
A. General Traditional Evaluation Methods in Education 

These methods are widely employed across diverse disciplines 
and primarily serve to assess fundamental knowledge and 
comprehension. 
Evaluation 
Method 

Description Primary Functions 

Written 
Examinations 

Formal, time-bound 
assessments administered 
under comparable 
conditions, ranging from 
final exams to mid-terms 
(Linn & Gronlund, 1995, 
as cited in ERIC, n.d.). 

Summative Evaluation: To certify a 
student's final achievement or mastery 
of the course content (Dergi Park, 
2024). Accountability: To provide a 
clear record of student academic 
progress for institutional reporting 
(UMB, n.d.). 
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Multiple-Choice 
Questions 
(MCQs) 

Closed-ended questions 
requiring students to 
select the correct answer 
from a list of 
predetermined options 
(UMB, n.d.). 

Reliability & Efficiency: To provide 
consistent, easily scorable, and 
quantifiable results across large 
populations, making them highly 
efficient for content-heavy courses 
(ERIC, n.d.; UMB, n.d.). Content 
Mastery: To gauge the breadth of 
content knowledge and comprehension 
of specific facts and concepts (UMB, 
n.d.). 

True/False Tests Statements where students 
determine the accuracy of 
the given information 
(UMB, n.d.). 

Content Recall: To quickly assess the 
student's ability to recall and recognize 
factual information (ERIC, n.d.). 
Broad Coverage: To cover a wide range 
of content in a short period (ERIC, 
n.d.). 

Short-Answer 
Questions 

Constructed-response 
items requiring brief, 
factual answers to 
demonstrate knowledge or 
understanding of concepts 
(ERIC, n.d.; UMB, n.d.). 

Knowledge Demonstration: To assess a 
student's ability to articulate 
foundational knowledge concisely 
without the complexity of a full essay 
(UMB, n.d.). Reduced Guessing: 
Reduces the probability of guessing 
compared to MCQs (ERIC, n.d.). 

Recitation/Oral 
Quizzes 

Teacher-student 
interaction where the 
teacher asks questions to 
gauge understanding and 
students respond verbally. 

Immediate Feedback (Formative): To 
provide real-time assessment of student 
understanding and uncover 
misconceptions during instruction 
(UMB, n.d.). Active Participation: To 
encourage and evaluate active student 
engagement (UMB, n.d.). 

 
B. Traditional Evaluation Methods Specific to Literature Education 
In Literature Education, traditional methods are often geared towards 
assessing analytical and interpretative skills, though they still rely heavily 
on conventional formats. 
Evaluation Method Description Primary Functions 

Essay Examinations Open-ended 
questions requiring 

Higher-Order Skill Assessment: To 
evaluate a student's ability to 
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students to construct 
extended written 
responses that 
analyse, synthesize, 
and evaluate literary 
texts (ERIC, n.d.). 

demonstrate critical thinking, analysis, 
and synthesis of complex literary ideas 
(ERIC, n.d.). Interpretation: To 
measure the student's nuanced 
understanding and interpretation of 
themes, characters, and literary devices 
(Taylor & Francis Online, 2025). 

Book 
Reports/Summaries 

Assigned papers 
requiring students to 
describe and 
summarize the plot, 
characters, and main 
ideas of a text. 

Reading Comprehension: To confirm 
that a student has read and 
understood the fundamental elements 
of the literary work. Content 
Organization: To assess basic skills in 
organizing and presenting information 
about a text (Taylor & Francis Online, 
2025). 

Annotation/Close 
Reading Check 

Tasks requiring 
students to identify 
and explain the 
significance of 
specific literary 
devices, quotes, or 
passages in a text. 

Textual Evidence & Analysis: To 
measure the student's ability to focus 
on the text itself and provide concrete 
evidence for their interpretations, a 
foundational skill in literary study 
(ERIC, n.d.). 

Vocabulary/Grammar 
Tests 

Assessments focused 
on terminology 
specific to the literary 
period or critical 
theory, and the 
correctness of 
language usage. 

Language Proficiency: To ensure 
students have the necessary vocabulary 
and grammatical foundation to 
articulate sophisticated literary 
arguments (IJAMR, 2025). 
Standardization: To ensure a common 
base of technical knowledge for all 
students (IJAMR, 2025). 

2.2 The Shortcomings of Traditional Evaluation Techniques 
Traditional assessment methods, including timed written 
examinations, standardised tests, and rote assignments, have long 
served as the primary means of academic evaluation (Okafor, 2025). 
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However, a considerable body of scholarly literature highlights their 
limitations, particularly in disciplines such as Literature Education. 

(a) Emphasis on Rote Memorisation Over Higher-Order Skills: 
Traditional methods predominantly focus on the recall and 
regurgitation of information, neglecting the assessment of 
essential 21st-century skills like critical thinking, creativity, and 
complex problem-solving (Abubakar et al., 2024; Simonson et al., 
2000). For instance, essays, while capable of assessing higher-
order skills, are often constrained by time limits and subjectivity, 
which undermines reliability (Simonson et al., 2000). 

(b) The lack of practical application (authenticity) in traditional 
assessments often to leads in a disconnection between knowledge 
and its real-world application, leaving students insufficiently 
prepared for practical scenarios (Amplifire, n.d.). These 
assessments primarily evaluate a student’s ability to recall 
theoretical information rather than their competence in applying 
knowledge within complex and real-life contexts (Amplifire, n.d.; 
Gulikers et al., as cited in Atlantis Press, n.d.). 

(c) Static and Outdated Measures: Standardised tests are inherently 
"one size fits all" and static, making them ill-equipped to keep 
pace with the rapidly evolving skills landscape demanded by a 
dynamic and diverse world (Amplifire, n.d.). 
 

2.3 The Digital Imperative: Demands of the Digital Age and Digital 
Citizens 

The exponential growth of digital technologies and the 
subsequent emergence of digital natives fundamentally challenge the 
validity and relevance of traditional assessment, thereby necessitating 
an immediate reinvention (Mayhew, 2018; Taher, 2023). 

 
A. Addressing the Digital Natives' Skill Gap 

Contemporary students are immersed in a highly interconnected 
society, rendering the skills to navigate, evaluate, and create digital 
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content essential (Kemp, 2025, as cited in MDPI, 2025). Traditional 
assessment methods fall short in evaluating these vital literacies. 

(a) Information and data literacy: Although many students 
demonstrate proficiency in identifying online information, many 
struggle to evaluate the relevance, accuracy, and overall credibility 
of digital sources (ResearchGate, 2015). Traditional assessment 
methods — primarily centred on paper-based research—are 
inadequate in sufficiently gauging this vital skill of critical 
discernment, which is indispensable for effectively combating 
misinformation (MDPI, 2025; ResearchGate, 2015). 

(b) Digital Content Creation and Communication: In the digital 
age, students are expected to actively participate as creators and 
curators, thereby influencing content development (MDPI, 
2025). Evaluation methods should be revised to accurately assess 
competencies in digital content creation, collaboration, and 
communication—skills that are notably inadequately addressed 
by traditional examination methods (MDPI, 2024). 
 

B. Maintaining Academic Integrity in the AI Era 
The proliferation of advanced Artificial Intelligence (AI) tools, 

including generative language models, presents a significant challenge 
to many traditional assessment methods, particularly essays and 
summarisation tasks (Abubakar et al., 2024). 

Circumvention of rote assignments: Tasks that rely on 
straightforward information recall or standardised essay formats are 
highly susceptible to being generated by artificial intelligence, thereby 
making it nearly impossible to accurately evaluate the student’s true 
knowledge or skills (Abubakar et al., 2024). This decline in academic 
integrity acts as a compelling catalyst for reform, requiring assessment 
methodologies that emphasise originality, metacognitive reflection, and 
process — elements that are more difficult for current AI systems to 
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convincingly imitate (Abubakar et al., 2024; Taher, 2023). 
 

C. Fostering Digital Citizenship 
Effective education in the digital age must foster digital 

citizenship, which includes the ethical and responsible utilisation of 
technology (MDPI, 2024). Conventional assessment methods are 
insufficient to evaluate or advance these civic competencies. 

1. The evaluation must go beyond simple knowledge assessment to 
scrutinise a student’s capacity to engage in critical discussions 
regarding AI regulation and ethical considerations. This 
methodology seeks to foster cognitive independence and deepen 
understanding of algorithmic biases (MDPI, 2025). 

2. This transition requires the adoption of authentic, immersive, 
and adaptable assessment methodologies utilising digital tools. 
These strategies aim to enhance efficiency and provide a 
comprehensive evaluation of students' engagement with 
complex, real-world challenges (Atlantis Press, n.d.). 

The inherent limitations of traditional assessment methods—including 
an emphasis on rote memorisation, a lack of authenticity, and 
vulnerability to digital circumvention—are becoming increasingly 
apparent. The demands of the digital era, notably the need to cultivate 
students' critical digital literacy skills and robust digital citizenship 
ethics, necessitate a comprehensive overhaul of pedagogical and 
evaluative approaches. Such reform is essential to preserve Literature 
Education as a relevant and rigorous discipline, capable of producing 
graduates equipped to succeed in a world increasingly mediated by 
technology. 
 
2.4 The Imperative for Reinvention: The Mismatch with 21st-
Century Skills 

Literature education constitutes a fundamental discipline that 
cultivates critical thinking, intricate problem-solving, and effective 
communication skills, which are essential in the modern workforce 
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(Kohnke, 2017). Traditional, time-constrained written examinations 
frequently prioritise memorisation of content over application and 
analytical abilities, thereby inadequately assessing these crucial 
competencies. In an increasingly digital environment, graduates must 
be prepared not only to read texts but also to incorporate them within 
digital contexts, media, and global discussions (Rusydiyah et al., 2020). 
Consequently, the assessment system must adapt to these broadened 
expectations. 
 
2.5 Addressing Academic Integrity in the AI Age 

The increasing availability of artificial intelligence writing tools 
presents a substantial challenge to the integrity of traditional take-home 
assignments and essays (Abubakar et al., 2024). When an AI effectively 
circumvents an evaluation method, it compromises the authenticity of 
the assessment as a true measure of a student’s intellectual capabilities. 
Consequently, it is crucial to reconsider assessment methodologies to 
maintain academic standards (Abubakar et al., 2024). It is vital that 
evaluations shift from a sole focus on final outputs to include the 
processes involved, such as reflection, originality, and the employed 
methodology. 
 
3. Proposed Innovative Evaluation Techniques 

Evaluation in literature education should not focus on 
memorisation of literary lines and roles of characters but must 
incorporate digital skills in analysis, synthesis and digital collaboration 
in understanding literary and creative texts beyond the immediate text 
contents. To align evaluation with the digital transformation and the 
goals of Literature Education, the following techniques are proposed, 
leveraging technology to promote authentic assessment: 
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3.1. Project-Based and Multimedia Assessment  
This approach moves beyond the single-essay format, requiring 

students to engage with literary texts through complex, research-
intensive projects. 

1. Digital Storytelling/Film Adaptation: Students create short 
films, interactive narratives, or animated adaptations of a literary 
text. Evaluation focuses on their understanding of narrative 
structure, character analysis, and the translation of textual 
meaning into a new digital medium. 

2. Literary Web Projects: Students design a website or blog 
dedicated to a specific author, period, or theme. The assessment 
criteria would include research depth, information curation, and 
the effective use of digital tools for information research and 
retrieval (Rusydiyah et al., 2020). 
 

3.2. E-Portfolios for Reflective Learning 
The E-portfolio replaces the static grade with a dynamic 

collection of student work over a semester or program, showcasing 
development and reflection. 

(a) Process-Oriented Evaluation: Unlike traditional methods that 
only assess the final product, e-portfolios require students to 
include drafts, peer reviews, and most critically, a metacognitive 
reflection on their learning process and skill development 
(Taher, 2023). 

(b) Comprehensive Skill Display: The portfolio can include 
traditional essays alongside digital artefacts (e.g., video critiques, 
audio recordings, or interactive literary maps), offering a holistic 
view of the student's mastery of competencies (e.g., information 
evaluation, data transmission, and social responsibility in using 
digital information) (Rusydiyah et al., 2020). 



DUTSIN-MA JOURNAL OF ENGLISH AND LITERATURE (DUJEL) Vol 11, No 1, 2026     157 

 

 

 

3.3. Digitally-Mediated Critical Response Exercises  
These assessments use digital platforms to facilitate nuanced, 

high-level analysis that current AI models struggle to replicate 
authentically. 

(a) Live Text Annotation and Collaborative Critique: Students use 
online annotation tools (e.g., Perusall) to engage directly with a 
text, analysing passages and responding to peers' interpretations 
in real-time. The evaluation assesses the quality of their 
interpretive insights and their ability to engage in a scholarly, 
digital dialogue. 

(b) Computer-Based Tests (CBT) for Critical Concepts: While 
traditional exams are flawed, CBT can be used effectively for 
high-stakes, timed tests focusing on complex analysis rather than 
simple recall. Questions must be designed to require application, 
comparison, and synthesis of ideas, testing the student's critical 
thinking and problem-solving skills (Abubakar et al., 2024). 
 

4. Policy Recommendations for Implementation 
Effective reinvention necessitates institutional commitment that 

extends beyond the classroom. This involves a deliberate intensification 
of efforts and dedication towards reforming the academic environment, 
with the goal of meeting the needs of digital natives and digital citizens. 

(a) Infrastructure and Access: The government and institutions 
must collaborate to develop a sustainable digital transformation 
framework that ensures equitable access to high-speed internet 
and digital resources for all students (Undie, 2023; Wordu & 
Wodi, n.d.). 

(b) Staff Training and Competence: There is a critical need for 
continuous training of academics on the effective use of modern 
digital tools for both teaching and assessment (Wordu & Wodi, 
n.d.). This scaffolding of competence is crucial for successful 
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phased digital implementation (Ojo et al., 2025). 
(c) AI Usage Guidelines: Establishing clear, institution-wide 

guidelines on the ethical and permissible use of AI in 
assignments is necessary to guide students and maintain 
academic integrity (Abubakar et al., 2024). 

To further address the problems identified, the following Position is 
proposed for adoption by Nigerian University Senates and Faculty 
Boards: 

(d) Curriculum Re-alignment (NUC/CCMAS): The National 
Universities Commission should move beyond the general ICT 
literacy courses and mandate Subject-Specific Digital Pedagogy 
for the Humanities. 

(e) Implementation of E-Portfolios: Replace 70% of terminal sit-
down examinations with continuous Digital Portfolios. This 
allows assessment of a student’s growth in literary analysis over a 
semester rather than on a two-hour memory test. 

(f) Infrastructural Humanities Labs: Tertiary institutions must 
invest in Digital Humanities Labs — not just general computer 
centres — equipped with literary databases, annotation software, 
and creative suite tools for digital storytelling. 

(g) Incentivised Faculty Retraining: Provide grants and professional 
development points to older faculty members who transition 
their course evaluations to Learning Management Systems 
(LMS) such as Moodle or Canvas. 
 

5. Conclusion 
The digital transformation presents an opportunity, rather than 

a threat, to Literature Education within Nigerian tertiary institutions. 
By progressing beyond traditional assessment methodologies and 
adopting project-based evaluations, e-portfolios, and advanced digital 
response exercises, educational institutions can ensure that their 
assessment practices are authentic, comprehensive, and aligned with 
the competencies required in the 21st century. This strategic re-
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evaluation of assessment techniques is essential for enhancing the 
quality of literature graduates and maintaining the relevance of the 
humanities amidst Nigeria’s rapid digitalization. Moreover, through 
sustained practice, practical presentations, and empirical research, the 
outcomes of such studies are likely to become more robust and 
significantly impactful. 
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